One of the strategies to improve quality of teaching and learning at training institutes could be by developing the skill of giving and receiving feedbacks among the individuals involved in the training. This action research is then done as a final work for HDP in Jimma University (JU) to develop the skill of mutual understanding for improvement targeting third year mathematics student teachers and their mathematics teachers.
Giving and receiving feed back is one of the most important methods in improving the level of teaching and learning activities to increase the quality of education. Giving and receiving feedback from students enhances the improvement of the quality of education rather than damaging their self esteem against to improve the teachingprocess (David Boud, 1997) . This does not mean that teacher educators should never point out the shortcomings of student teachers' work or raise problems concerning with their behavior in the campus. However, it is useful to be able to distinguish between giving and receiving feedbacks to and from student teachers' academic activities and related behaviors on one hand, and being critical on personalities of the student teachers themselves (Hathaway, 1988; Jude, 1996; Phill Rich) . This in return enhances the teacher-student relationship which is a corner stone for quality of education.
Present education theories make a greater conviction to social process in student learning development and suggest smooth teacher-student relationships which plays major role in education (Ewnetu S. & Fisseha, 2008) . Individual differences in students' relationship to teachers are linked with differences in learning achievement (Pianta, 1997) ; which needs a trial of way out to smoothen this difference via giving and receiving feedbacks in this particular case. Vol. 5 No. 1 September, 2009 66 (FGD) . All the third year students involved in responding the questionnaire.
Data collection and instruments:
Information was collected using formatted questionnaire self administered by 3 rd year mathematics student teachers, and FGD on the two groups; one group of students and second group of teaching staff. The identified were presented to the 3 rd year mathematics students by the instructors.
First selected weakness of delivery accepted by instructors openly. Next, issues that needed further argument before accepting or rejecting were presented separately. Then followed by strength and weakness of students openly. After the presentation, students were grouped into small group of at most 7, to discuss on the argumentative issues like: teachers weakness requested for further justification, student weaknesses to be accepted and weaknesses to be argued further like that of the teachers. From this, the student group representatives presentation of their group view on the general session followed at the end. These activities were done into two different days; the first on students giving feed back to their instructors; the second students accepting or rejecting the points (weaknesses) raised for improvement in their side.
RESULTS
Year III student teachers of the department In the formatted check list given to them, they were asked to rate 1, 2, 3, 4 respectively for agree strongly, agree most of the time, disagree most of the time and disagree strongly. 63.6% of them were positive and agreed strongly or most of the time that they have confident about their subject knowledge, and learn better when discussing their work with other students.
More than 80% of the students agreed that it is helpful to get regular feedback about their progress, if teachers tell them exactly they have to do to improve in their training.
Besides, 93.9% disagreed against the issue that teachers do give more attention to boys than girls.
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Vol. 5 No. 1 September, 2009 68 to discuss on the issues of their subject knowledge, teaching skills, methods of assessment in teaching mathematics and general comments regarding teachers, students and materials.
The first point of discussion was on students feeling on their subject knowledge and actions to be taken for improvement. In this discussion students focused on two directions. One, on the students activity perspective and the other on the teachers.
In line of the students themselves, they revealed that they have confidence in most of major courses except calculus courses.
In other courses like physics and education;
they complained that all physics laboratory works were not done completely and properly. On the other hand, only two courses were given by the time of this discussion and suggested that most of educational courses must be given before they go out for practicum/teaching practice. (Egan, 1977; Maurer, 1994 (Long, 1996) . 
CONCLUSION/GENERALIZATION
Finally the discussions were completed with the following major successes.
• It helped students to know the results of their responses to the questionnaire and group interview (FGD).
• It facilitated the smooth relationships between the students and their instructors.
• It has developed the skills of giving and receiving feedback in both parties, students as well as their instructors.
• The whole project was successful in such a way that students enjoyed exercising the skill of exchanging feedback on the quality improvement of their training, by accepting comments which are clear and constructive and arguing on those which they thought it was unfair.
• It created openness between students and their teachers to raise academic issues for improvement.
RECOMMENDATIONS
• Smooth relationship between the two parties must continue in all other subject areas.
• Besides, such investigation must be conducted regularly to develop the skill of and make it culture breaking the old tradition.
